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External Provider good practice in the classroom
Guidance Criteria When Developing School Based Interventions
Name of provider
Ask student re their impressions: possible inclusion of a children’ review.
	Category
	Criteria
	Met?

	The purpose of the lesson


	The activities are based on: 
	

	
	· Clear learning goals.  
	

	
	· Content that is okay for the age and experience of the students, look at pictures of yourself at their age, try to remember they are not as streetwise or confident as you might imagine 
	

	
	· Uses examples but not those that will seek to sensationalise or frighten students, particularly around sensitive issues as this turns them off to learning, research proves it.  Scaring people rarely changes their behaviour if it isn’t a real scare in their real life.
	

	
	· Doesn’t try to fit too much in, keeps it simple, identifies 2 or 3 things you would like them to take away from the session – has a method to collect feedback that allows open contribution (including negatives/weaknesses)
	

	
	· Uses positive messages EG reasons NOT to drink alcohol rather than the effects of..
	

	
	· Has been based on existing evidence and guidance. IE: Can the providers name the key documents?
	

	
	· The purpose of learning is clear and there are clear goals to identify that learning has succeeded.
	

	Making sure everyone feels safe and comfortable to be involved


	· Facilitator uses ground rules to make sure people feel safe and comfortable in the session, including yourself. Ensure they  don’t ask or encourage personal questions or the sharing of your own or others personal information or experiences
	

	
	· 
	

	
	· Set out the room so everyone can see, is comfortable to join in
	

	
	· Is the feeling of the group inclusive? – think about mixing up groups of friends (also a good way to improve behaviour by separating peers who may muck about together), what about those with disabilities (including things like hearing or sight issues) might they feel left out in any way? 
· Think about the language is used and how inclusive it is.  

· Do they/ How do they challenge inappropriate comments from students?
· Do the sessions try to makes sure that everyone feels included and equally accepted and is sensitive to customs or feelings around their ethnicity, culture, sexuality, gender or faith (religion)?
	

	
	· Activities do not include personal stories or information about facilitator or others, or discuss sensitive topics in a way that might make individuals feel embarrassed or anxious of ‘exposure’*
	

	
	· Session  includes how to access help and support outside of the session in relation to the issues raised.  
· They have checked with the teacher to find out who they can go to in school.
	

	
	· If using photography or film they take care that all pupils are cleared for and comfortable with this before the session
	

	Teaching and learning styles

	Learning styles: this refers to the way a person learns, understand and remembers.  Some people learn well by listening, others by watching and copying or reading and others by touching and drawing or using their hands – many people will learn best if the activities match their style.  EG one person might take in new information best if they read a factsheet about drug effects, another if they research on the internet, others listen to facts, many will learn better if they can talk about the facts, draw a leaflet about them, match facts to pictures on cards or even interview a friend, write it as a poem or a song.  A good session will use a variety of these learning styles. 


	

	
	· Use a range of interactive learning styles (see above)
	

	
	They deal with sensitive issues by using a third party to tell the story, EG: ‘there was a person’, tell the story about a third party character, write it on a card and ask the pupils to read it out, rather than owning it personally.  Be sensitive to how it might be to be on the receiving end of the story!  Think about and plan for the questions that students may ask.  How will you answer them?


	

	
	· They get as many young people to take part as they can, trying not to concentrate only on the more vocal ones.  
· They encourage quieter ones to join in but take particular care to avoid causing individuals’ embarrassment or anxiety. 

· They are kind and positive, thank them for trying, even if they don’t get it right. 

· They  let them know it is okay to opt out too.
	

	
	· They  hold a current CRB check and be supervised by school staff at all times
	

	Materials:

	The session is supported with:
	

	
	· A clear and simply set out plan, preferably a few bullet points on A4, showing what you are doing in the session and what you are hoping that the young people will know or understand by the end.
	

	
	· Images or characterisations, to enable ‘3rd party / safe discussion of issues, particularly of people, will appeal to all the young people, try to stay close to their age and real experiences as much as you can.  A rule of thumb is, if the story or event is unlikely to actually ‘happen to them’ in the next 6 months or the story doesn’t remind them of themselves or anyone they know, then try to find a point of relationship between the story and the young people - maybe go back to what led up to the events, what the ‘character’ was doing or going through at their age, so they understand it from their viewpoint.
	

	
	· Materials that are easy to read, check the spelling and punctuation!
	

	
	· Do they provide preparatory and follow up so that teachers can continue the learning after the visit?
	

	Evaluation

	· Do they start the session by asking what the young people know about the subject already?
	

	
	· Do they reflect on the intended learning outcomes for the session. 
	

	
	· Do they end the lesson by asking the young people to tell (or write down) what they have learned from the session?
	

	
	· Do they  have a simple quiz or questionnaire based on what you have done the session on, especially if there a facts involved!  Using it to evaluate the session?
	

	
	· Do they ask young people to tell you what they would like if you came again, what they liked best and least. 
 This will help you make the session better.
	


*Good practice Tips

1. Make a safe learning environment
At the beginning of a session discuss rules for the session about behaviour, respect and inclusion
E.G. We promise not to interrupt and listen to each other, we will take turns, we won’t make personal or offensive comments, we won’t share personal stories or information about us or others.  This last one prevents an atmosphere of inappropriate sharing.

2. Using distancing techniques: 
Ask young people to discuss issues from a safe distance by imagining they are someone else, rather than talking about their personal feelings or experiences ask them to imagine what it might be like for a character their own age (make an actual character with a name, say Rob) and to imagine he goes to a party with alcohol, ask them to write what happens to Rob, what he does and what he should have done.  This enables them to hook their experiences onto Rob in a safe way.  The same should be applied to personal stories – tell them as ‘a character who…’ it will help to write the story about the person (even if it is personal to yourself) on a card and ask the learners to read it out, comment on it, say how it might relate to them.  This way they will feel able to be honest and involved.  You can add questions that encourage potent learning “Why did he do that?”  :How do you think he felt?”  What do you think happened next”  this way the stories become potent learning tools.

The answers they give can be used to show what they have learned 

3. Use age appropriate material.  Avoid using stories or characters that are not close or relatable to the learners.   They are likely to be unable to take learning from it – especially if the information is beyond their experience, is particularly scary or extreme.  If the story is about an adult drinking it will be better to make a story about what that character was doing when s/he was their age – they can then try to imagine for themselves where the story went after that.
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